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POLICY TITLE: Positive Behaviour Management 
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Author: Senior Leadership Team – Adele Hattingh 
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Outcome: 

The promotion of a positive behavior management culture in 
school that 

• Promotes staff and student understanding of self-
management of autism 

• Has a clear, fair and understandable structure, guidance 
and support  

• Promotes the development of the whole child in aiding 
the educational, social, emotional and mental wellbeing 
of students in the school’s care. 

• Promotes the physical wellbeing and development of 
students in the schools care 

• Has the buy-in and support from all parties of staff 
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Cross Reference:  

Equality of Opportunity (including English as an Additional        
Language) 
Safeguarding Children student from age 3 25 years ) 
Violence at Work 
Complaints 
Incident Management, Reporting and Investigation 
MCA Deprivation of Liberty Safeguards (England & Wales) 
Confidential Reporting of Concerns (Whistleblowing) 
Safeguarding Children’s Policy 
Health and Welfare of Students 
AUTISM SPECTRUM CONDITION  & Asperger syndrome 
Individual Positive Behaviour Support Plan 
Individual Risk Assessment 
Accident Form 
Incident Form 
ABC Form  
Frequency Observation 

  

http://prioryintranet/home/default.aspx?oid=13798
http://prioryintranet/home/default.aspx?oid=25625
http://prioryintranet/home/default.aspx?oid=599
http://prioryintranet/home/default.aspx?oid=22558
http://prioryintranet/home/default.aspx?oid=22559
http://prioryintranet/home/default.aspx?oid=30065
http://prioryintranet/home/default.aspx?oid=22579
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1. INTRODUCTION AND PURPOSE 
1.1. This document is a local policy and procedure for Al Karamah School and is to be 

read in conjunction with the Education Services policies, to ensure best practice 
and to cover all eventualities. 

 
1.2. In addition, these procedures on positive behaviour will be available to parents, 

carers and other stakeholders.  Information for Students will be available both 
within the Students’ guide to the school and within information displayed within 
the school. 

 
1.3. At Al Karamah School and Training Institute, the school’s student population 

includes students and young adults with varying needs, strengths and abilities. 
Some of our student population can be identified as being vulnerable and some 
students present with behaviours that can be challenging. Staff at school are 
supported with positive behaviour management training and support.  

 
1.4. There is high ratio of staff to students to support positive behaviour and learning 

in the classrooms and throughout the school environments. Student Management 
Plans (PMPs) and Positive Behaviour Support Plans (PBSPs) are completed for 
students and are working documents which are regularly added to as new 
information presents itself though observation. For all off site trips and extra-
curricular activities, Risk Assessments (RAs) are completed and shared with all 
staff involved. These take into account more challenging activities or environments 
for individuals. Where needed, staffing support is increased to promote successful 
inclusion when it is in the best interests of the individual and whole class for 
participation.  
 

1.5. It is a primary aim of our school that every member of the school community feels 
valued and respected, and that each person is treated fairly and well. We are a 
caring community, whose values are built on mutual trust and respect for all. 
 

1.6. In order for children to thrive, they need to feel appreciated, safe, secure. Each 
child is valued as an individual and respected by all staff. We practice and promote 
positive, considerate and respectful behaviour through the guidelines relating to 
the management and support for young people on the autistic spectrum noted in 
this policy. 

 
 
 

2. DEFINITIONS 
 

2.1   Positive behaviour support: Positive Behaviour Support (PBS) is a person centred 
framework for providing support in situations where there is, or there is a risk of, 
challenging behaviour. Positive Behaviour Support understands that challenging behaviour 
occurs for a reason and communicates important information about a person's anxiety and 
skill development. 

 
2.2   Positive behaviour support plan (PBSP): Individualised intervention plan that 
outline each student’s assessed risks, triggers, responses, motivators, agreed intervention 
strategies as well as de-escalation and support plans 
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2.3  Pupil management plan (PMP): Individualised plan that supports student profile 
of risk and intervention strategies to mitigate those risks. 

 
2.4   Positive techniques - methods that utilize positive reinforcement to shape a           

     student's behavior, ranging from the use of positive verbal statements as a reward for     
     good self-management of behaviors to specific tangible rewards. 

 
 
 

3. PROCEDURE AND PRACTICE 
 

3.1. POSITIVE BEHAVIOUR SUPPORT 
 

Al Karamah School recognises that the promotion of positive behaviour and support as well 
as a clear, fair and understandable structure of rules, play a vital part in aiding the educational, 
social, emotional, mental and physical development of the students in its care. 
The organisation and management of Al Karamah School and AKTI is a central factor in the 
creation of an environment within which, effective learning and care can take place. The 
quality of the young person’s educational programme and support and guidance in the school 
ensures that students experience stability, security, predictability and reliability.   

 
Al Karamah School provides a consistent structure and stable pattern that is reassuring to 
students.  It emphasises the consistency and stability of the environment, it teaches students 
that there is planned organisation to life in that community. The regular and predictable 
sequence of events throughout the day enhances the young persons’ sense of security. It is 
likely that for some students it will take them time to transition and become comfortable or 
familiar with the school’s environment and expectations. Where needed, transition support 
can be developed.  

 
Staff and Students have a shared responsibility for creating, supporting and maintaining 
student’s behaviour and development of strategies to enable a student to manage within the 
school environment.   

 
Al Karamah School believes that it can most effectively meet the needs of their students and 
maximise the value and input of their staff and resources in an environment that is positive, 
predictable, and safe, ordered and has an atmosphere of mutual respect. We also believe that 
this can be best achieved by a positive approach to the promotion, development and 
maintenance of conditions in which students are empowered to manage their own  anxiety 
through the acquisition of self-awareness; developing their understanding of social rules and 
expectations; and supported to develop emotional regulation skills. Behaviour support will 
focus on the acknowledgement of and reinforcement of positive behaviour and use of effective 
skills. 
  
Identification of gaps in knowledge and skills and support with individual skill development is 
a priority for all staff in the school. Short- and long-term goals relating to social and 
communication skills will be included in Individual Support Plans. Systems do not focus 
primarily on reactive but also (and more often) proactive and preventative behavioural 
methods. 
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Staff strive to understand the functions of behaviour and aim to put support in place. 
Individual Positive Behaviour Support Plans (PBSPs) for each child will be reviewed and 
updated as a minimum on a termly basis. There is a short and long version of these forms. 
Those students with more complex needs  have a longer version where Teachers and 
Therapists work together to create a more intensive analysis and interpretation of behaviours 
and more rigorous and frequent evaluation of the effectiveness of strategies developed. 
Following consultation and collaboration with Therapy, PBSPs and Pupil Management Plans 
(where relevant) should be updated to include any information discussed relating to behaviour 
and behaviour support.  

 
We believe that developing and maintaining a supportive and pleasant physical and social 
environment, supporting Young people with ASC is a pre-requisite to fostering positive 
behaviour. 
 

 
3.2   Expectations 
Al Karamah School has a clear set of expectations in relation to behaviour. This is achieved 
through discussion, policy and local procedure, student induction guides, transition support 
and displays within the provision. Expectations include rights and responsibilities in relation to 
preventing and having a zero tolerance of bullying or victimisation of any sort. 

 
Al Karamah School and AKTI is focused on providing an individualised approach to behaviour 
with a main overarching ethos-To support all our students in feeling safe in school and 
ensuring that they develop social understanding and emotional regulation skills which will 
enhance independence and successful inclusion in community life through effective and 
acceptable use of social behaviours and communication skills.  For some, it is understood that 
this will be a gradual process.  

 
This policy and procedure will clearly identify:  

• behaviour support 
• rewards for positive behaviour  
• Interventions which may be used to support positive behaviour and to manage 

behaviour in order to maintain effective learning and caring environments 
 

It is our underpinning belief that de-escalation is the key to effective behaviour support. 
Understanding the function of individual behaviours, areas of skill development, motivators, 
triggers and calmers for each child is imperative.  
Viewing behaviour as a form of communication is a shared understanding of all staff members.  

 
3.3   Participation in Planning  
Each young person will have an individual Positive Behaviour Support Plan (PBSP) which the 
Therapy team and senior leaders may take part in developing further.  
PBSPs and PMPs will be adapted after any significant behavioural incidents.  Updated copies 
of the PBSP and risk assessments are held by the Class Teacher and the Senior Teachers and 
Behaviour/Therapy Team can be asked for support and to review. All staff working with 
individuals will be informed of any changes and the details contained, through class and cluster 
meetings. Specialist Teachers working with the Child will also be kept informed.  

 
As appropriate, each young person will be enabled, in accordance with their abilities, 
understanding and individual needs, to participate in reviewing their individual PBSP, in 
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conjunction with the input of their parents/carers, other relevant stakeholders and 
professionals, as well as the staff team. 

 
Individual Positive Behaviour Support Plans will include details relating to: assessed risks, 
triggers, responses, motivators, agreed intervention strategies as well as de-escalation and 
repair plans. 

 
Assessing and Managing Risk - Assessment of risk in relation to behaviour support includes 
the assessment of environmental risks, the assessment of activity-related risk, and individual 
risk assessment of the young person. 

 
PMPs consider the likelihood and impact of risks (to both the individual and others) to give a 
risk rating. The level/nature of physical support should also be considered. It is important, 
especially with Students on the Autism Spectrum, to be aware of sensory processing 
differences (to touch) as this could act as a further trigger.  Cultural needs should also be 
taken into consideration. The level of risk of intervening versus not intervening should be 
weighed up. All staff are aware that for some Students, physical contact and attempting to 
move a child, when in an agitated emotional state can increase the risk of harm. In some 
instances, it is important to remove the rest of the class whilst an appropriate level of adult 
support remains with the anxious Student. The level of risk to damage to property, the safety 
of the young person themselves the safety and learning of others, and the safety of others 
should also inform the appropriate responses to take.  

 
Details of individual Student’s PMP should be discussed, agreed and shared in advance with 
parents/carers so they are aware of strategies that may be used. With lower levels of 
communication skill, use of visual aids/photographs/flow charts/ symbols demonstrating the 
choices and steps to the intervention process and what the supporting adult wants them to 
do or will help them to do.   

 
The dynamic assessment of risk is a core training component for staff directly involved in 
positive behaviour support. 

 
3.4  Responses and Interventions 
The following points are considered when responding or intervening to behavioural or 
disciplinary issues:  

a) Equality and Diversity - are recognised through individualised approaches to 
effective care and behaviour support. If  a student is nonverbal or has language, 
use of visual tools or other supportive systems and/or an adult speaking their 
language will support their understanding in challenging situations. 

b) Prevention – Al Karamah School aims, through a system of effective assessments, 
individualised planning and the provision of clear and consistent behaviour 
expectations, to prevent problems related to behaviour wherever possible.  Staff 
have access to training and support which is comprehensive and focuses on 
knowledge and developing techniques in antecedent recognition and prevention 
strategies. Staff are supported in developing observation techniques and abilities 
to identify triggers and environmental and situational factors which cause 
emotions and anxiety in the individual to escalate. 

c) De-escalation, including distraction - When a behavioural problem appears to be 
developing staff are expected always to employ de-escalation techniques as their 
first resource.  
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Such techniques may include the use of distraction, offering choices, giving 
positive verbal and pictorial prompts, verbally and nonverbally guiding the young 
person away from a difficulty (e.g. distraction to a job/activity/topic of interest).  

d) Each young person will have an individual Positive Behaviour Support Plan which 
describes the techniques and approaches most effective for them. 

e) Motivation and skill development 
Use of positive behaviour targets for each young person to support their 
understanding and development of appropriate social and emotional skills in 
addition to behaviours. Staff will tailor opportunities for skills to be taught and will 
scaffold to allow generalisation. Individual reward systems will be part of daily 
behaviour monitoring to allow students to notice when they (and others) are 
demonstrating positive behaviour and effective social skills. When appropriate, 
psychology and the therapy team will provide sessions and guidance.  
 

3.5  Record Keeping 
Full written records of Individual PBSPs and PMPs will be maintained at the school site, in 
accordance with site procedural guidance and all relevant regulation in relation to the use of 
control measures for behaviour. They are the class Teacher’s responsibility for updating and 
safe storage. They should be accessed and reviewed by all Teaching, Support and Therapy 
staff working with individuals. It is the teacher’s responsibility to support assistants in their 
class to understand information contained and to involve them in the planning and review 
process of behavioural analysis and completion of documentation. Teachers are responsible 
for letting Seniors and staff involved about any updates/changes that have been made. 

 
The following Behavioural Incident forms are used: 
a) Behaviour Referral Form 
b) Medium Behaviour Incident form 
c) High Behaviour Incident form 
d) Bus Incident form 
 
On induction, all staff are trained on the theory and use of these documents.  
 

Referral Form Medium Level form High level form Bus incident form 
Low levels 
behaviours that 
require MDT support 

Attempts at physical 
aggression 
Physical aggression not 
putting self/others at 
risk 
Verbal 
aggression/threats 
Destructive behaviour 
Disruptive behaviour 
Lower level harm/risk to 
self 
Lower level/attempts at 
victimization-persisting 
Higher level 
inappropriate social 
behaviour or comments 
 

High level assault/physical 
aggression 
High level verbal 
assault/aggression 
Physical/emotional harm 
to others 
Isolation with risk 
Self-harm/injury/high risk 
to self 
High level bullying 
Missing/running away 
Forced entry 
Barricading 
High level damage to 
property 
Absent without consent 
Theft 

Completed by bus 
staff for any incident 
occurring on the bus 
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Behaviours presenting a 
safeguarding concern 
 

 
Class Teachers are responsible for the accuracy of such records, which are overviewed and 
monitored by Seniors. Students are encouraged to participate in providing and recording their 
own views and are enabled to help in planning and accessing their own records.  

 
Observation of the young person’s environment and behaviours can support staff in 
developing an understanding of the function of behaviours and environmental factors 
impacting on them. Therapy (OT, SALT and Behaviour/Psychology) are able to complete 
independent assessment and consultation to develop understanding.  Further hypotheses can 
be developed relating to what the behaviour might be ‘saying’. Internal/external factors (e.g. 
too much/little stimulation), level of challenge and suitability of the task, difficulties with 
communication are just a few examples of factors which may contribute to behaviours.   

 
Secondary prevention procedures should be developed to ensure that whenever possible 
problematic episodes are properly managed with non-physical interventions before a Student 
may become challenging. Support from the Psychologist, Behaviour team or Therapy team 
can be called on to manage challenging situations in the moment, as well as to observe and/or 
help with action planning following an incident.  Incident forms will also be monitored to 
identify in which classes or with which students additional support is necessary. 

 
For some students, Antecedent, behaviour, consequence and function (ABCF) and frequency 
observations will be completed by staff to support a richer understanding of behaviour. These 
will be completed with the advice of the therapy team when required. Functional assessment 
of Behaviour and Multi-Element Planning meetings will be arranged between staff and 
Psychology / Behaviour team to allow more in-depth analysis of behaviour and to inform 
Positive Behaviour Support Plans using a collective team approach.  
 
3.6  Addressing Concerns 
Internally, the Psychology and Behaviour Team will be responsible for analysing incident forms 
and providing support, feedback and follow up work with staff and Students. All Incident forms 
will be passed initially by the staff involved, to the Principal/Vice Principal with the oversight 
of the Senior Teachers. The Principal will take appropriate action which might include 
contacting parents with the support of the school Social Worker. The Principal and/or 
Psychologist may meet with the staff members to discuss further planning and actions needed. 
The Principal will share finalised documentation with Psychologist who will obtain involvement 
from the Behaviour team if necessary. All incidents will be logged and acted upon at an 
individual, whole class and possibly whole school level.  
 
Data will inform development of systemic practice and individualised support. Termly analysis 
fed into Governance will contribute to a yearly behaviour report.  
  
As part of their routine Governance and monitoring processes, managers at school will review 
records and practice in relation to positive behaviour support and will take such action as they 
feel necessary to ensure compliance with all relevant guidance and legislation. 
  

a) At an individual level, PBSPs and strategies are reviewed through teacher and/or 
personal supervision meetings, discussion with parents and carers, Therapy 
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consultation and formal review meetings. Where appropriate, useful or accessible, 
post-incident debrief meetings with both the young person and staff involved are also 
seen as a key contributor to the review and development process. 

b) At organisational level the prevalence of incidents relating to behaviour are monitored 
through the data gained from central reporting and recording, and where concerns or 
anomalies are identified, action is taken to investigate and address concerns.  

c) Each individual staff member is made aware of their responsibility for reporting any 
concerns in relation to the provision through line management processes and 
Confidential Reporting of Concerns (Whistleblowing). 

d) Students, their parents, carers and other stakeholders are enabled to raise any 
concerns in direct contact with the school and through the complaints process. (Refer 
to Complaints Policy).  

 
3.7  Al Karamah School Reward System 
Al Karamah School operates reward systems to encourage and motivate students towards 
positive behaviour.  The system is differentiated at an individual level based on each child’s 
needs, level of understanding, skills and motivations.  
 
At Al Karamah we focus mainly on a reward and incentive-based system and avoid use of 
sanctions or punishment. It is understood that often the latter can be ineffective and unhelpful 
for students with Autism.  
 
A reward is something a person genuinely likes and will work for.  The focus should also be 
on supporting understanding of expectations, social skill and emotional regulation skills 
development. By focusing on cause-effect approaches to behaviour, a young person’s level of 
understanding and skill relating to their behaviour may remain static. Staff are encouraged to 
analyse the strength/effectiveness of reinforcers. A bank of reinforcers should be developed 
through parent consultation and ongoing observation. 
 

a) Rewards are used to reinforce learning, lowering of anxiety and behaviours.  They are 
used when Students are seen to demonstrate effective skills. They are also used as 
reminders to dissuade when inappropriate behaviour begins to be ‘bubbling’ (i.e. to 
remind them what they are working for) 

b) Rewards and reward systems need to be thought out and applied consistently by all 
adults in varying contexts (inside and outside the classroom and on school trips). 

c) Staff also focus on demonstrating, guiding and scaffolding use of more effective 
behaviours which students are learning about. Staff understand that some students 
will struggle to learn through incentives alone and need to be shown what to do and 
how to generalise new skills.  

d) Reward choices might involve the use of  token rewards (e.g. a sticker, stamp, marble 
in a jar, raisin, five minute play with a car/with the Lego) to more mature social praise 
(e.g. high five, pat on the back, “Well done”, “Good effort”) and encouraging work and 
appropriate behaviour for its intrinsic value. 

e) There should be an assessment of what can be an effective and workable reward 
system. Collaboration with home is important especially when identifying motivators 
in school is proving difficult (see Parent and Teacher Motivator documentation as 
guidance). The therapy team can support the completion and implementation of this 
in collaboration with Teachers.  
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As a general rule in school, if staff are unsure of how to respond to behaviour which is socially 
inappropriate or challenging, staff are advised to give a neutral, calm response whilst ensuring 
safety and learning where possible.  Animated reactive responses are avoided. The aim of 
approaches should be to reduce student levels of anxiety. 
 
The Psychology/Behaviour Team are driven to promote this ethos throughout the school 
through observation, positive feedback on effective approaches and modelling.  
 
3.8   Encouraging Positive Attitudes 
The School environment should be one which is structured and organised in a way that 
students can succeed and feel safe. 
 
Student’s efforts and improvements (even if small) should be identified and recognised.  In 
situations where behaviour patterns need to change, the targets and pace of change towards 
the objective need to be SMART.  
 
Although we should have high expectations of our students, there should also be recognition 
that the demand level should be differentiated e.g. length of time/level of academic 
challenge/success criteria. Staff understand that for individuals, expectations may need to be 
adapted based on the time of day, task or environment and from day to day.  
 
An essential element of the school aims relates to the association of communication and 
independence.  Students need to have maximum opportunity to comprehend the situation 
they are in and to understand how their actions affect others and the environment around 
them. 
 
Many children with Autism Spectrum Condition have difficulties with Executive Functioning, 
staff are skilled in cueing in a student as to expectancy, supporting planning, and 
independence is promoted. 
 
Careful consideration is given when talking about children’s behaviour especially when in their 
presence.  If this is a positive discussion, then the Student should be involved.   
 
3.9   Unstructured times in school 
Al Karamah School believes that when Students are occupied and enjoying their time in school 
that incidents of negative behaviour are minimal. The school aims to create an enjoyable 
experience for all students at all times and provides lunch time and break time activities.  
These activities are led by staff members and children/students are able to choose the activity 
they wish to attend. Staff structure and support interactions where needed to promote 
development of effective social and communication skills and successful interactions and 
shared experiences between students.   
 
3.10 Positive Handling 
 
Introduction and Definition 

At Al Karamah school we do not routinely use Positive Handling. We define positive handling 
as the positive application of force with the intention of protecting the child from harming 
him/herself, others or seriously damaging property. The duty of care in these emergency 
situations remain for a response that is reasonable, proportionate, and necessary and use the 
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minimum amount of force necessary to prevent injury and maintain safety, consistent with 
the circumstances and with any training the staff may have received. 

Aim of positive handling 

Positive handling will be a method of last resort and will only be applied as an act of care and 
control with the intention of re-establishing verbal control as soon as possible and, at the 
same time, allowing the pupil to regain self-control. 

The decision to use physical intervention will be taken in the context of the level of risk 
presented by the behaviour, the seriousness of the incident and the relative risks of the use 
of physical intervention compared with any available alternative. The use of physical 
intervention will take into account the characteristics of the pupil, including their age, gender, 
physical needs, developmental level and cultural issues. 

Important considerations 

When positive handling occurs in response to highly charged emotional situation, there is a 
clear need for debriefing after the incident, both for the staff involved and the pupil. A member 
of the leadership team should be informed of any incident as soon as possible and will take 
responsibility for making arrangements for debriefing once the situation has stabilised. An 
appropriate member of the teaching staff should always be involved in debriefing the pupil 
involved. All incidents should be recorded immediately with the phase assistant heads. A 
member of the leadership team will contact parents as soon as possible after an incident, 
normally on the same day, to inform them of the actions that were taken and why, and to 
provide them with an opportunity to discuss it. 

 
 
3.11   COUNTERING BULLYING 
 
3.11.1  Al Karamah School acknowledges guidelines that define bullying as: 

a) Deliberately hurtful 
b) Repeated often over a period of time 
c) Difficult for victims to defend themselves against. 

  
3.11.2  Al Al Karamah School recognises that bullying can take many forms, but three main 

types are identified: 
 a) Physical – hitting, kicking, taking belongings 

b) Verbal – name calling, insulting, making offensive remarks, victimisation or 
discrimination based on race/ethnicity/beliefs/differences 
c) Indirect – spreading nasty stories about someone, exclusion from social groups, , 
being made the subject of malicious rumours and include ‘Cyber Bullying’ e.g. sending 
malicious e-mails or text messages on mobile phones or elsewhere - on social 
networking sites for example. 

  
Bullying behaviours as referred to, relates to those involved in relationships between students, 
staff and students, staff and also parents/carers and school professionals. 
The organisation of the school, and the management of students, is a central factor in the 
creation of an ordered environment within which opportunities for bullying are minimised. 
High quality staff supervision also reduces the possibilities of bullying occurring. 
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At Al Karamah School advice and guidance is provided for all students, parents, carers and 
school staff.  Specialist support and guidance is offered to everyone involved in a situation of 
bullying, including the student’s parents (carers). 
  
  
3.11.3   Responding to a Young Person’s Anxiety linked to Autistic Spectrum 
Condition (ASC) 
 
Al Karamah School recognises that there are factors that mean at times their schools are 
required to take a slightly different stance to the behaviours associated with bullying.  These 
factors include the level of young persons’ cognitive development, their learning difficulties, 
the very specific nature of their difficulties in perceiving someone else’s viewpoint or 
experience, and additional difficulties they have in the recognition and management of their 
emotions associated with Autism Spectrum Condition. 
  
3.11.4  Prevention 
At the school, importance is given to preventing and avoiding bullying. Within the education 
setting staff provide students with support and guidance to prevent bullying. Prediction and 
forward planning are an essential part of our strategy for changing behaviour. Staff are aware 
of situations, activities and times when bullying can occur and take action to prevent this.  
Staff in the school recognize that knowledge of the advice contained in Students’ individual 
PBSP is essential (e.g. support needed in challenging/trigger situations or environments; 
individual targets for social skill development etc.). 

 
 
 
 

4. ROLES AND RESPONSIBILITIES 
4.1. Each young person is responsible, in accordance with their age, abilities, 

understanding and individual needs for adhering to the expectations of the 
provision, and their Individual Positive Behaviour Support Plan. 

 
4.2. Parents and carers are responsible for supporting their young person and the 

school to adhere to the expectations of the provision, and Positive Individual 
Behaviour Support Plans. Support should include consistency in use of rewards, 
level of expectation and generalisation of skill development which is being 
targeted as part of the Positive Behaviour Support Plan. Students should see that 
parents/carers and school staff are working together in collaboration. Where 
needed, parents may be supported by the social worker and/or staff to implement 
and extend effective positive strategies utilised in school into the home. Parents 
should be aware of their child’s positive behaviour targets and skills they are 
working on through discussion at parent’s evenings, sharing of documents, parent 
consultation, collaborative analysis and action planning, and home-school liaison 
books/communication channels.  

 
4.3. All staff are responsible for consistently demonstrating/modelling positive 

behaviour with one and other and students, and consistently responding to 
positive and negative behaviours in line with the expectations of individual Positive 
Behaviour Support Plans. Within the classroom and wider school community 
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positive and expected social behaviours are celebrated, rewarded and made 
explicit. All staff need to read and signed that they understand each child’s PBSP 
and know how to follow it.  

 
4.4. Within class groups, teachers and teaching assistants should use a consistent and 

effective team approach. It is the teacher’s responsibility to inform all staff when 
a PBSP, PMP, 1-Page Profile or PEEP has been updated. For students presenting 
with more challenging behaviours, strategies and actions to be regularly reviewed 
and discussed with the Psychologist and Behaviour Team members who are 
responsible for collecting, tracking and analysing Incident and Medium level 
behaviour forms that are completed. On the same day as an incident or accident, 
the Senior Teacher and Principal should be informed and if needed, action taken. 
Teachers are responsible for amendments to plans following incidents or 
accidents. The Principal, Psychologist and the Behaviour Team will review changes 
to the PBSP and PMP following on from this. 

 
4.5. Behaviour Team/ Psychologist /Teachers/ Teaching-Assistant/Support Assistants/ 

Therapists are responsible for reviewing and developing Positive Individual 
Behaviour Support Plans in liaison with Students, their parents and carers, other 
relevant stakeholders and relevant professionals. 

 
4.6. Behaviour Team /Psychologist/Senior/Principal are responsible for implementing 

and maintaining effective behaviour management strategies at the school and for 
monitoring, responding to and addressing such concerns, patterns and trends as 
become evident, at both individual and school level. In addition, they are 
responsible for ensuring that full, complete and accurate records are maintained 
in accordance with regulation and good practice. 

 
4.7. Behaviour Team /The Psychologist will collect and securely store all Behaviour 

Incident documentation and will use data to complete Governance Reports. This 
data will also inform improvements in practice and processes.  

 
4.8. The Oversight Committee/School Governance are responsible for maintaining an 

overview of behaviour management and the consequences/effectiveness there-
of. Their role is to respond to and address such concerns, patterns and trends in 
behaviour as they become evident. They work to find solutions to whole school, 
class and individual concerns.  

 

4.9. All staff are responsible for raising concerns in relation to the effective 
management of behaviour and good order. They follow standards in good record 
keeping, monitoring and ensuring safety and safeguarding. 

 
 
 

5. MONITORING AND REVIEW 
5.1. This policy will be reviewed annually, or more frequently if required. 
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6. APPENDICIES 
6.1.  FACTORS THAT AFFECT BEHAVIOUR INCLUDE: 

  
• Anxiety: The behaviour exhibited by people with Autism Spectrum Condition is largely 
governed by the level of anxiety and arousal they experience. If an individual is feeling 
frustrated and confused they are more likely to behave in an inappropriate manner.  
 
• Theory of Mind: because of neurological differences people on the autism spectrum may 
have difficulty understanding that others have thoughts and feelings. Reading the emotions 
and intentions of others is hard. This may also lead to lack of empathy that can result in a 
people not understanding how their behaviour affects others.  
 
• Communication: Difficulties with communication, particularly social communication are 
key. We will seek to reduce the likelihood of inappropriate behaviour by ensuring that each 
person has a functional communication system, that those supporting the person individualise 
their communication system and that our expectations of each individual are appropriate. As 
a staff group the aim is to understand the root, communicative function and triggers 
associated with the behaviours. We aim to identify gaps in skills and areas for development.  
 
• Environment: We will seek to sensitively and imaginatively manage the environments for 
the students we support to reduce sources of anxiety and thereby, reduce the need for 
behavioural difficulties.  
 
• Sensory differences: People on the Autism Spectrum, are likely to have difficulty 
modulating and processing all types of sensory information, this can lead to hyper or hypo-
arousal.  Hyper-arousal results in high levels of anxiety, whilst hypo arousal can result in 
passivity and under-responsiveness.  We will establish any sensory differences that may be 
limiting an individual’s opportunities and arrange to reduce or remove the source of difficulty 
wherever possible. Use of sensory and environmental profiling for individuals will be integral 
tools to seek understanding. In addition to making accommodations, therapy will aim to aid 
with skill development for individuals. 
 
• Emotional Regulation: Students with autism often experience high levels of anxiety, over-
stimulation and emotional dysregulation that can compromise quality of life. They may not 
understand the nature of the emotions they experience let alone what causes them.  Students 
must learn coping strategies to maintain the optimum level of emotional arousal in order to 
attend engage or learn. Equally staff must recognise the signs of dysregulation and recognise 
behaviour (such as rocking) which is actually part of the child’s coping strategy if they are to 
respond appropriately and support the child’s emotional regulation.  
 

6.2   Incident Report forms 
Updated incident report forms are stored on the shared drive and shared by senior teachers 
at the start of every term. Copies of these forms can be obtained from the Behaviour Team / 
Senior Teachers / Assistant Heads. 
 
 6.3   Student behaviour documentation 
PBSP and PMP’s are stored on the shared drive for access to the classroom team. Copies of 
these forms can be obtained from the Behaviour Team / Senior Teachers / Assistant Heads. 
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